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Aims 

This policy aims to:  

 Explain how we will create a high-quality environment at our school where 
children learn and play best and love to do so  

 Summarise expectations to make sure everyone is committed to achieving a 
consistent approach to teaching and learning across our school and 
nurseries. 

 Promote high expectations and raising standards of achievement for all 
children in our school and nurseries. 

 Involve children, parents, and the wider school community in children’s 
learning and development. 

Our guiding principles 

 Every child is a unique child, who is constantly learning and developing. 
 Self-regulation and executive function to be developed and supported so learning 

can take place. 

 Every child can be resilient, capable, confident, and self-assured. 
 Every child can be a powerful learner with the right help at the right time.  
 The linguistic aspects of communication, such as teaching and modelling 

vocabulary, language and social communication skills are crucial for a child’s 
learning and development. 

 Positive relationships are crucial, so children learn to be strong and independent. 
 Children will learn well in enabling environments with quality first teaching and 

support from adults.  
 An ambitious curriculum carefully sequenced, to ensure children build their 

learning over time. 
 Effective pedagogy is a mix of different approaches. Children learn through play, 

direct experience, by adult modelling, by observing each other and through 

guided learning and direct teaching. 
 A well-planned meaningful learning environment, indoors and outside, which offer 

appropriate levels of challenge is an important aspect of our pedagogy. 

 Effective assessment where adults understand learning and development and 

notice what children can do and what they know. 

 The importance of strong respectful relationships with parents and carers. 

 

Children learn best at our school and nurseries when they have learned to   

 hold information in mind. 
 focus their attention. 
 think flexibly. 
 inhibit impulsive behaviour 

 

Once a child has established these mental skills known as executive function, they 
contribute to a child’s growing ability to self-regulate: 
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 concentrate their thinking 
 plan what to do next 
 monitor what they are doing and adapt 
 regulate strong feelings 
 be patient for what they want 
 bounce back when things get difficult 

 

Children also learn best when they 

 have their basic physical needs met 
 feel secure, safe, and valued 
 feel a sense of belonging to their group 
 are given time to explore, investigate and experience things and ‘have a go’ 
 are engaged and motivated 
 can see the relevance of what they are doing 
 know what outcome is intended 
 can link what they are doing to other experiences 
 understand the task 
 have the physical space and the tools needed 
 have access to the necessary materials 
 are not disrupted or distracted by others 
 can develop their own ideas, make links between ideas, and develop 

strategies for doing things 
 can work with others or on their own, depending on the task 
 are guided, taught, or helped in appropriate ways at appropriate times 
 can practice what they are learning  
 can apply the learning in both familiar and new contexts 
 can persevere when learning is hard and keep going when they encounter 

difficulties 
 recognise that all learners make mistakes and mistakes can help us learn 

 

3. Roles and responsibilities 

Teaching and learning in our school are a shared responsibility, and everyone in our 
school community has a vital role to play. Please see our Home/ School 
Agreement for more information. 

This is how we will always create the above conditions for children’ learning:  

3.1 Teachers 

Teachers at our school will:   

 Follow the expectations for teaching and professional conduct as set out in 
the Teachers’ Standards (see Appendix 1) 

 Help children develop their potential in all curriculum areas keeping in mind 
the requirements of the Early Years Foundation Stage (see Appendix 2) 
and National Curriculum.   

https://www.gov.uk/government/publications/teachers-standards
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 Actively engage parents/carers in their child’s learning for example via 
newsletters, website, letters, open days/mornings, including clearly 
communicating the purpose of home learning.  

 Update parents/carers on children’s progress at Stay and Play and 
Parent/Teacher Consultations in the Autumn and Spring Term and produce 
a termly written report on their child’s progress. 

 Meet the expectations set out in the Early Years, Foundation Stage Policy, 
Curriculum Policy, Behaviour policy, and Responding to Children’s Work 
(marking and feedback) policy. 

3.2 Support staff 

Support staff at our school will:   

 Know children well and can adapt support to meet their individual learning 
needs.  

 Support teaching and learning with flexibility and resourcefulness.  
 Use agreed assessment for learning strategies.  
 Use effective marking and feedback as required.  
 Engage in providing inspiring lessons and learning opportunities. 
 Feedback observations of children to teachers.  
 Ask questions to make sure they have understood expectations for 

learning.  
 Identify and use resources to support learning.  
 Have high expectations and celebrate achievement.  
 Demonstrate and model themselves as learners. 
 Meet the expectations set out in the Early Years, Foundation Stage Policy, 

Curriculum Policy, Behaviour policy, and Responding to Children’s Work 
(marking and feedback) policy.  

3.3 Subject leaders  

Subject leaders at our school will:  

 Help to create well-sequenced, broad, and balanced curriculum plans that 
build knowledge and skills.  

 Sequence lessons in a way that allows children to make good progress from 
their starting points.  

 Use their budget effectively to resource their subject, providing teachers with 
necessary resources for learning. 

 Drive improvement in their subject/phase, working with teachers to identify 
any challenges.  

 Timetable their subject to allocate time for children to:  
o Achieve breadth and depth  
o Fully understand the topic  
o Demonstrate excellence.  

 Moderate progress across their subject/phase by, for example, systematically 
reviewing progress against a range of evidence and reviewing qualitative and 
quantitative performance data.  

 Improve on weaknesses identified in their monitoring activities.   
 Create and share clear intentions for their subject/phase.   
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 Encourage teachers to share ideas, resources, and good practice. 
 Meet the expectations set out in the Early Years, Foundation Stage Policy, 

Curriculum Policy, Behaviour policy, and Responding to Children’s Work 
(marking and feedback) policy.  

3.4 Senior leaders  

Senior leaders at our school will:  

 Have a clear and ambitious vision for providing high-quality, inclusive 
education to all. 

 Celebrate achievement and have high expectations for everyone. 
 Hold staff and children to account for their teaching and learning.  
 Plan and evaluate strategies to secure high-quality teaching and learning 

across the school.  
 Manage resources to support high-quality teaching and learning. 
 Provide support and guidance to other staff through coaching and 

mentoring. 
 Input and monitor the impact of continuing professional development (CPD) 

opportunities to improve staff’s practice and subject knowledge. 
 Promote team working at all levels, for example by buddying teachers up to 

support one another where appropriate.   
 Address underachievement and intervene promptly. 
 Meet the expectations set out in the Early Years, Foundation Stage Policy, 

Curriculum Policy, Behaviour policy, and Responding to Children’s Work 
(marking and feedback) policy. 

 

3.5 Children  

We will encourage your child to: 

 Be curious and confident to fully participate in the opportunities and 
experiences available in the school and nursery. 

 Develop a positive attitude to learning. 
 Have respect for themselves and others and develop an awareness of simple 

manners. 
 Handle equipment and artefacts respectfully and with care.  
 Meet the expectations set out in our Behaviour Policy and Online Safety 

Policy. 

3.6 Parents and carers 

Parents and carers of children at our school will:  

 Value learning.  
 Encourage their child as a learner. 
 Make sure their child is ready and able to learn every day.  
 Support good attendance and punctuality.  
 Participate in discussions about their child’s progress and attainment. 
 Communicate with the school to share information promptly.  
 Provide resources as required to support learning e.g., PE Kit  
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 Encourage their child to take responsibility for their learning.  
 Support and give importance to home learning.  
 Behave appropriately and safely online. 

3.7 Governors  

Governors at our school will:  

 Monitor that resources and funding are allocated effectively to support the 
school’s approach to teaching and learning.  

 Monitor the impact of teaching and learning strategies on children’s progress 
and attainment.  

 Monitor the effectiveness of this policy and hold the headteacher to account 
for its implementation. 

 Make sure other school policies promote high-quality teaching, and that 
these are being implemented.  

 

4. Curriculum, Planning and Teaching 

Curriculum Statement 
Our curriculum is designed to inspire and motivate all our children, so they engage 
with their learning and make excellent progress. Each child is valued and understood 
as an individual; academically, socially, emotionally and as a spiritual being. We 
never forget that a happy childhood is the right of every child. We believe that play 
and first-hand exploration of the fascinating and diverse world in which they live is a 
crucial part of a child’s development.  
 
Our children are at the very beginning of their lifelong learning journey, and we 
strongly believe that the curriculum we offer them should enable them to 
communicate their thoughts and ideas clearly as well as develop their collaboration 
and creative skills.  
 
We believe our curriculum supports deep learning, creative thinking and encourages 
children to explore, problem solve and take risks.   
 
This approach will help them to recognise and articulate their strengths which in turn 
will prepare them for the future and to be lifelong learners. 
 
Our central aim is to provide all our children with educational experiences and 
opportunities that will enable them to discover and fulfill their own potential. 
 
Spiritual, Moral, Social & Cultural development is embedded into all areas of our 
curriculum. Through our curriculum children learn to behave well, cooperate, and 
share with each other. They make friends, respect each other's differences, and 
build their understanding of different families, people, and communities beyond their 
immediate experience. Children also learn to behave in ways that are safe, 
understand how to stay safe and show that they feel safe. 
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Planning 

Each curriculum area has a long-term overview which includes hands on 
experiences such as educational visits or visitors to school. The medium-term 
planning provides a series of well sequenced lessons with assessment opportunities. 
Teacher’s use medium-term planning to inform their weekly and daily planning. For 
more information see each curriculum policy. 

Teachers plan opportunities for children to learn in diverse ways. 
 
These include: 

 investigation and problem solving 
 research and finding out 
 group work 
 pair work 
 independent work 
 whole class work 
 asking and answering questions 
 use of the Information Communication Technology 
 fieldwork and visits to places of educational interest 
 creative activities 
 watching films and responding to musical material 
 debates, role-plays, and oral presentations. 
 designing and making things 
 participation in athletic or physical activity 
 learning outdoors 

 
Subject Knowledge and Skills Progression Documents 
 
Each subject has a knowledge and skills document which sets out key concepts, 
knowledge, and skills that children must learn. Teachers use the documents to check 
children know and can do what is expected at each stage of their learning journey 
from Nursery to Year 2.  

Subject Leaders also use these documents for moderation purposes to check the 
evidence in children’s books, profiles, or portfolios, and meet the expectations at 
each end point. 

 
Learning to Look 
 
We believe that learning through firsthand experiences motivates children, when 
they can be involved and are given opportunities to observe, handle, collect 
information, record, and respond in a direct way to what they see, hear, smell, taste, 
touch and feel then learning is deepened. 

Observation is at the heart of the process of scientific, technological, historical, 
geographical, and mathematical enquiry. The ability to see and interpret is 
developed by teaching children how to look. The four headings Structure, Function, 
Development, and Distribution provide a framework for looking and are 
interdependent. 
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 A framework for Learning to Look 

Structure What is it like? 
How is it Made? 
What is it made from? 

Function What does it do? 
How does it work? 
Who is it for? 

Development How does it grow? (Buildings, transport systems, villages as well 
as plants and animals) 

Distribution Where does it live? 
Why does it live here? 
Why is it here? 

 

Talk for learning 

We believe talk drives and deepens learning, so we actively encourage and allow time 
for children to develop polite conversation and communication skills through: 

 speaking 
 listening 
 drama/role-play 
 group discussion 
 talking partners 

 
Reviewing Learning 
 
We encourage children to take responsibility for their own learning, to be involved daily 
in: 

 reviewing the way, they learn 
 reflect on how they learn 
 what helps them learn 
 what makes it difficult for them to learn. 

 
Effective Feedback 

We always want to move children forward in their learning, and to deepen their 
knowledge and understanding.  We recognise the importance of effective feedback 
that is focused on the success criteria for the lesson and an example of how and what 
can be improved as well as what can be remembered. 

 

Praise “What a good introduction to your story!”  

Success Criteria  “You have remembered to describe where Red Riding 
Hood lives and what she looks like.”   

Next Steps (Target) “Can you think of different words to start your sentences?” 

How What could you use in the classroom to help you? 
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Quality First Teaching (see Appendix 3) 

 Highly focused lesson design with sharp learning objectives and success 
criteria. 

 High demands of child involvement and engagement with their learning. 
 High levels of interaction for all children. 
 Appropriate use of questioning, modelling, and explaining on the part of the 

teacher. 
 An emphasis on learning through dialogue, with regular opportunities for 

children to talk both individually and in groups. 
 An expectation that children will accept responsibility for their own learning 

and work independently. 
 Regular use of encouragement and specific, authentic praise to engage and 

motivate children. 
 

Principles for instruction. 

 Begin a lesson with a short review of previous lesson/learning. Daily review 
can strengthen previous learning and can lead to fluent recall. 

 Present new material in small steps and give children time to practice after 
each step. 

 Give clear and detailed instructions and explanations. 
 Ask many questions and check the responses of all children. Questions help 

children practice new information and connect new material to their prior 
learning (see Appendix 4). 

 Provide models. Providing children with models and worked examples can 
help them learn to solve problems faster. 

 Think aloud and model steps. 
 Guide children’s practice. Successful teachers spend more time guiding 

children’s practice of new material. 
 Check for children’s understanding by asking them to explain what they 

have learned. Checking every child’s understanding at each point can help 
children learn the material with fewer errors. 

 Obtain a high success rate. It is important for children to achieve a high 
success rate during classroom instruction. 

 Provide scaffolds for difficult tasks. The teacher provides children with 
temporary support and scaffolds to assist them when they learn difficult 
tasks. 

 Provide systematic feedback and corrections. Show children What a Good 
One Looks Like (WAGOLL). 

 Reteach material when necessary. 
 Require and monitor independent practice. Children need extensive, 

successful, independent practice for skills and knowledge to become 
automatic. 

 Engage children in weekly and monthly review. Children need to be involved 
in extensive practice to develop well-connected and automatic knowledge. 
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Learning Powers 

We think it is especially important that children understand that they are learners, 
and they have a role to play as a learner. We therefore believe that children should 
be taught ‘how’ to learn and there are certain skills they can develop which will mean 
they are more effective and successful lifelong learners. We have developed a set of 
‘super learning powers’ with the children and this helps them to become better 
learners. Each one is a character with a story. The children love learning about the 
characters and saying which learning power they are using (see Appendix 5) 

 

Early Years Foundation Stage 

Please refer to our EYFS (Early Years Foundation Stage) policy for more details 
on teaching and learning in the early years.  

 

5. Learning environment  

We follow the ‘Curiosity Approach’ to create truly wondrous, impactful experiences, 
spaces and places for our young children.  We are dedicated to empowering our 
educators to embrace a pedagogical approach that prioritises curiosity, creativity, 
and holistic development. Follow the link for more information The Curiosity 
Approach 

Children thrive within environments that support their individual and diverse learning 
needs. An enabling environment offers children security, comfort, choice, 
engagement, and opportunity. Children’s learning is best supported when they have 
opportunities which allow movement and action, creativity and imagination, 
independence, and collaboration. Open ended resources enable children to access 
and combine processes of development and learning. Knowledgeable adults can 
optimise the learning potential of every child if the environment is set up to enable 
learning to take place. 

The environment can be divided into three areas: 

 The Emotional Environment 

 The Indoor Environment 

 The Outdoor Environment 

 

The Emotional Environment 

This is the whole mood or atmosphere of a place, how it feels. Relationships are 
what constitute the emotional environment. This includes how people behave, speak 
to each other, and are treated and how inclusive it is. 

The Indoor Environment 

The physical environment impact directly on the quality of learning, which makes the 
environment a critically vital component that adults need to plan for and review 
regularly. 

When children are at school, learning will take place in classrooms, nursery rooms, 
outdoor spaces, the hall, our music room, our nurture room, or Rainbow rooms. 

https://www.thecuriosityapproach.com/
https://www.thecuriosityapproach.com/
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These spaces will be kept safe, clean, and ready for children to use them.  

They will be arranged to promote learning through:  

 Clearly labelled, comfortable and attractive zones such as reading corners 
and quiet areas. 

 Accessible resources for learning such as books, and other equipment. 
 Displays of material children have previously learned about and can identify. 
 A seating layout that allows everyone to see the board and participate.  
 Displays that celebrate and support children’s learning (see Appendix 6). 

The Outdoor Environment 

The outdoors is special. It offers a rich, multi-sensory environment that is meaningful, 

stimulating and motivating for all children. Children can move freely and take risks. 

Children can develop their health, strength, and coordination. There are 

opportunities to experience nature and the weather. Relationships are different 

outdoors children who are quiet indoors are often less inhibited outdoors. Working on 

large scale activities provides the opportunity for children to cooperate, negotiate and 

collaborate. Outdoors does not limit itself to the school or nursery grounds. 

Educational Visits help children to learn about and make sense of their world. 

Early Years Foundation Stage 

Please refer to our EYFS Policy for more information on enabling environments. 

6. Adaptations  

Teaching and learning at our school will consider the cultural, social, and emotional 
needs and abilities of all children. We will adapt teaching and learning to cater to the 
needs of all our children, including:  

 Children with special educational needs and disabilities (SEND)  
 Children with English as an additional language (EAL) 
 Disadvantaged children  
 Children that are more able 
 Service Children 
 Children in Care or adopted  

 

Adjusting, adapting, and assessing in the classroom 

Teachers may adapt the way instruction is delivered to the learner. For example:  

 use different visual aids 
 enlarge text 
 plan more concrete examples 
 provide hands-on activities 
 place children in cooperative groups 
 pre-teach key concepts or terms before the lesson. 

 

Scaffolds may be used as temporary supports that are gradually removed or ‘faded 
out’ as the child becomes increasingly independent. 
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Visual timetables and prompts may be used to reinforce expectations for learning 
and behaviour. 

The teacher may adapt planning prior to the lesson or during the lesson or use the 
support staff effectively to provide extra support. 

Teachers will work with our Special Educational Needs and Disabilities Coordinator 
(SENDCO), our children with SEND, and their parents to establish the appropriate 
level of material to support these children to make substantial progress (see 
Appendix 7)  

Please refer to our SEND policy and information report, and our statement of 
equality information and objectives. 

 

7. Home learning  

Home learning, or homework, will support children to make the link between what 
they have learnt in school and the wider world. It is most effective when done in a 
supportive, secure environment, with focused time set aside. 

All home learning will be made available through children bringing home a physical 
copy of their reading book and reading diary for parents to write in when children 
have read at home. 

Learning platforms such as Oxford Owl and Mathletics can be accessed through the 
school website. 

Home learning will be reasonable in challenge and length, and its purpose will be 
clearly outlined alongside each task.  

Home/learning laptops are available for children who cannot access online learning 
at home. A home use agreement must be signed by parents before a laptop is 
issued. 

Please refer to our Homework Policy for more information. 

 

8. Responding to Children’s Work (marking and feedback)  

Feedback will clearly explain to children what they are doing well and what they need 
to do next to continue to improve their work.   

It will be given verbally during the lesson or in children’s books.     

Please refer to our Responding to Children’s Work (marking and feedback) 
Policy, for more information. 

 

 

 

9. Assessment, recording and reporting  
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We will track children’s progress using a combination of formative and summative 
assessment. Children’s knowledge is checked each half term or at the end of a unit 
of work for foundation subjects. 

 

Formative and Summative Assessments 

Nursery Progress Check at age 2, Aspects Baseline assessment, short 
observations of learning, long observations.  

Reception DfE Reception Baseline Assessment,  
EYFS Profile Assessment at the end of Reception 

Year 1 NFER (National Foundation for Educational Research) Reading and 
Mathematics. 
Year 1 Phonic Check 

Year 2 End of Key Stage 1 assessments  
Year 1 Phonic Check retakes 

 

 

We will provide regular targets for children and provide termly written reports on 
these at parents’ evenings. Children will receive a written report termly.  

Please refer to our Assessment Policy for more information. 

 

10. Monitoring and evaluation  

We will monitor teaching and learning in our school to make sure that all our children 
make the best possible progress from their starting points.  

School leaders, subject leaders, SENDCo and STSA School Adviser will monitor and 
evaluate the impact of teaching on children’s learning through: 

 Reviewing marking and feedback  
 Termly pupil progress meetings 
 Gathering pupil voice 
 Planning scrutiny 
 Book scrutiny   
 Conducting learning walks  

 

Please refer to our Performance Management, Support Staff Appraisal policies and 
Monitoring Policy for more information. 

 

11. Review  

This policy will be reviewed every year by the Executive Headteacher. At every 
review, the policy will be shared with the full governing board. 

 

12. Links with other policies 
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This policy links with the following policies and procedures:  
 Behaviour policy  
 Curriculum policy  
 Early Years Foundation Stage (EYFS) policy 
 SEN/SEND policy and information report 
 Marking and feedback policy  
 Home-school agreement  
 Assessment policy 
 Equality information and objectives 
 Teacher’s Performance Management and support staff appraisal Policies 
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Appendix 1: Teachers’ Standards 
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Appendix 2: Early Years Foundation Stage 
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Appendix 3: Quality First Teaching 

Teachers are: 

✓ Talking the language of 
learning 

✓ Making the ‘how’ of learning 
explicit.  

✓ Growing high value learning 
characteristics using 
language prompts/questions 
for learning powers (below) 

Teaching Assistants are prompting children to 
think through ways to tackle learning or a 
problem. 

The formula for all subjects: 

1. Reflect on existing knowledge 
2. Draw on experience 
3. Look for clues 
4. Use resources and tools to find the 

answer 

Teachers are teaching children how 
to: 

✓ plan for their learning 
✓ monitor their learning 
✓ self-evaluate their learning 

 

 

 

 

 

 

 



‘Love, Laugh, Learn’ 

Resourcefulness, Reciprocity (Teamwork), Reflectiveness, Resilience  

 

Page 18 of 21 
 

 

Appendix 4: Blooms Taxonomy to support questioning 
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Appendix 5: Learning Powers 
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Appendix 6: Display  

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 7: Education Endowment Foundation recommendations for children 
with SEND in mainstream schools. 

 

 

 

 

 

 

 

 

 

 

 

 


